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Some notes about the teaching of 
Human Rights in Kurdistan regional 

schools��
Ministry of Education 

Ahmed Qarani, Spring 1998�
  The ministry of education in the region has 
decided to include the international declaration of 
human rights courses into its current educational 
system starting from grade 10 or the first year at 
vocational schools. This can be regarded as a 
cultural achievement in its educational policy as 
the local authority accepts this as part of its loyalty 
to the UN organization, since the latter saved the 
Kurdish people from an inevitable demise 
triggered by the 1991 uprising. The paramount 
subjects taught in our contemporary world, their 
lies the importance of educational methods 
covering the role of UN in global arena. The related 
course to be taught, side by side, the present 
syllabus as several countries have already 
implemented similar initiatives. Thence after, this 



thought¬-provoking subject has become a 
prominent feature in the new educational policy of 
various countries where democracy basis is much 
rooted. Education plays a vital role in the overall 
development in any given country and 
consequently, it becomes an important element in 
the formation' of a personal identity of its citizens. 
Therefore, education should take its appropriate 
path in this direction and the teaching of human 
rights can be regarded as the basic element of 
modem educational philosophy. In order for 
education to be modernized, it should bear the 
modem features, some of which are: 

1- more openness and consideration for 
humanitarian rapport utilizing the 
technological progress in advertising 
improving public relation, the spanning of 
knowledge in communication area and 
advocating cultural inter-action among the 
existing civilizations.�
2- The other facades of new world, 
democracy and human rights, as some 
countries have previously inscribed the 
humanitarian principles in its constitution. 
Democracy implies the will of the people and 



that is, decisions are made via their elected 
representatives, this actually has occurred in 
many countries like Sweden, Belgium and 
Germany. 
3- The existence of individual social input 
in the community which can be regarded as 
nationalistic moral value and the latter to be 
concisely developed within the context of 
increasing future pioneers. 
4- Advocating personal training at an 
early stage to promote personal freedom 
and feeling of responsibility and liability 
through organized teaching, using the 
gradual teaching stages and from this, 
prospective view of epoch characteristics 
may be initiated and its related cultural 
effort in the teaching of this subject as an 
important element of Kurdish educational 
philosophy will be materialized. Hopefully, it 
would carry aspects of the century and to 
congruent with the genuine fundamentals 
of the regional stability.�

   Since the formation of the local authority in 
1992 in Iraqi Kurdistan, the Ministries were 
able to manage the task of the region according 



to their particular specialization. It is the duty 
of the regional MOE to adopt the teaching of 
human rights subjects at the school curriculum 
and to see it implemented. The SCR 688 
became evident locally, regionally and 
internationally and primarily concerned with 
the human conservation, i.e. the, civilians, and 
hitherto, providing the displaced masses with 
"the Safe haven" in Iraqi Kurdistan. This was the 
first step for the initiation or rather reviving the 
Kurdishness among the, Kurds ' by means of the 
new world order agitating modem spirits. The 
Human Rights issue has become a modem 
mean and weapon, if used skillfully and 
actively, to gain the objectives listed 
hereunder: 

1- This weapon has been accidentally 
explored despite the fact that all the 
proceeding attempts have failed its path 
orientation. 
2- The use of this medium is not limited to 
a certain group, on the contrary, all the 
classes of pupils should participate in Its 
implementation. 



3- This mean has' gained a robust power 
in Kurdistan, surpassing the, enemy's latent 
plan to decimate the national aspiration. 
4- It is an active mean against foreign 
intrusion and triggers the facilitation in the 
function of legislative, implementative and 
justice power in the managing of authority 
and consequently, establishing,' the basis for 
a Kurdish modern entity in the region.�
The objectives behind the teaching of Human 
Rights 
1- To acquaint pupils with the aims of this 
international achievement in a concise and 
clear fashion. 
2- To make the pupils realize the causes 
that lead to the establishment of the UN. 
3- To emphasize on the interaction 
between different cultures within the human 
objectives and the importance of stressing 
the cultural dialogue between various 
nations. 
4- To familiarize the pupils to respect 
others and their views in a friendly fashion. 



5- It is a new page in the world history 
conveying the hierarchical beliefs of the 
masses.�
The teaching methodology of Human 
Rights��
There are many methods that teachers of 
humanitarian science, specially history, can 
use in the classroom as concerning the 
visual aids, used as a concrete stage to 
complete the abstract stage. This method of 
teaching ought to be flexible and reliable 
and to promote the development, there 
should always exist new element to be 
added to the previous, ones, which the 
specialized teacher-should choose in 
teaching the subject. It is also important to 
enroll these teachers in specific training 
courses that include the subject of Human 
Rights in curriculum, like, Teacher's Institute 
and Colleges of Education and Arts. We can 
divide the teaching of this subject according 
to the educational stages: 
1- Primary stage  
2- Secondary stage and Vocational 
schools  



3- The Specialized Institutes and 
Universities �
1. The primary stage: education at this 
stage can be limited to simple matters 
concentrating on child's rights focusing on 
the ten principles issued by the UN. This can 
be taught by visual and pictorial aids, simple 
stories and animated means pinpointing at 
the objectives of the UN.�
2. Secondary stage and Vocational 
schools: education at this stage can be 
limited to teaching of the international 
declaration of Human Rights and the 
manifesto of the UN organization for 
education science and culture, UNESCO. In 
teaching of this subject, the teacher should 
depend substantially on the seasonal 
programs about the current world events 
such as: TV programs, mass media, specialist 
magazines, school publication and 
distribution.�
3. The Specialized Institutes and 
Universities: at this stage, teaching should 
expand the international declaration of 
Human Rights including the basic UN 



doctrines, analyzing the international 
situation to be used as a modem for the 
opening of educational and cultural 
dialogues among the nations and 
eventually, asking the students to provide 
studies and research about the important 
events in the global rapport.�
Evaluation and Examination in the subject of 
international Human Rights: at the end of 
the course, pupils should sit for an exam to 
evaluate their understanding and 
knowledge of the subject. It is preferable to 
arrange simple brief yet thorough questions 

retention in the pertinent domain. 
Moreover, the questions should be within 
the pupils knowledge capacity and thence, 
graded to higher Levels.�

Ref: ERB/CO/98-5/1174 
Date: May 13, 1998 
Oft: RS/ct 
Mr. Ahmed Qarani 
Private Office Manager 
Ministry of Education, Erbil�



Dear Mr. Qarani, 
Thank you very much for your reference of 9 
May 1998 with regards to introduction of 
academic courses on Human Rights in 
teaching institutions. Incidentally we are 
also discussing this issue with the Law 
School, University of Erbil. UNICEF will be 
pleased to support the Ministry of 
Education in whichever way possible in 
introducing the International Convention on 
Rights of the Child as a first step towards 
the public education on Human Rights. 
Every individual has his or her rights 
conferred according to the laws and 
legislation of the Nation. However, a larger 
segment of the public may not be aware of 
the individual rights, responsibilities and 
their obligations towards the State. Much 
publicity may be required to promote the 
concept of these rights; in certain instances 
the local laws and legislation may not be fully 
compatible with the International Laws due 
to religious, cultural or social customs and 
practices. It may be necessary to review the 
concept of Rights from the perspective of 



local situations and the international 
prescription to bring a balance on what is 
ideal and what is practical. In the long run the 
aim should be to move towards the globally 
accepted norms towards Human Rights. 
The proposal by the Ministry of Education to 
introduce the teachings on Human Rights in 
schools and University may be the biggest 
breakthrough in universalizing the concept 
and practice of Human Rights in Kurdistan. 
UNICEF would like to work closely with the 
Ministry of Education to promote this 
further. 
With best regards.�

           Yours Sincerely.�
Ramesh M. Shretha 
UNICEF Coordinator 
Northern Iraq, Erbil 
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In this Book 
Our book, titled "Kurdish Culture: Between Individual 
Capabilities and Social Organization," addresses the 
issue of culture and its role in establishing a delicate 
balance between the two sides of this complex equation 
that dominates all aspects of the public life of the 
Kurdish people. The influences of these interactive 
parties extend beyond the individual's duties and the 
rights associated with them, sometimes delving deeper 
than the surface view of societal activities and the 
interconnected relationships that involve the shared 
interests of its members. 
Within the context of equal or varied evaluation of this 
equation, the individual's level of awareness and the 
progress of society are simultaneously revealed. 
Hence, the significance of studying societal culture lies 
in its theoretical and practical aspects, which is what we 
aim to achieve in the book's four sections. 
The first section consists of three main axes. The first 
axis is dedicated to defining societal culture and its 
characteristics as a complex term that encompasses 
numerous aspects and multiple components. This 
necessitates psychologists and sociologists to define 
them separately based on their specific expertise, 
making it difficult for the reader to access and present 



them within a single framework. Moreover, it is 
challenging for researchers to study them collectively. 
This prompted us to divide these definitions into groups 
and then explain each part within its general main 
component, which is "societal culture." In the second 
axis, emphasis was placed on the theoretical 
foundations of societal culture from two different 
perspectives. The first perspective revolves around 
theories related to evolution and cultural conflict, while 
the second perspective focuses on theories related to 
social organization. 
Moving on to the third axis, it aims to identify the types 
and components of societal culture, such as family 
culture, village culture, urban culture, national culture, 
religious culture, and other types  
The second section encompasses the four foundations 
upon which societal culture is built, and each foundation 
is explained within a dedicated axis. The first axis 
revolves around timeless questions that occupy the 
minds of conscious elites during critical moments. 
Numerous examples are gathered to illustrate the vast 
heritage of philosophical, literary, and scientific 
foundations that contribute to self-realization in the 
Kurdish individual. In the second axis, the focus is on 
harnessing the individual's psychological strengths. 



The third axis delves into the organic relationships that 
integrate in two stages: the first being the educational 
process, and the second being self-learning. The fourth 
axis revolves around the necessary foundations for 
planning the institutionalization of societal culture within 
four interconnected realms: art, philosophy, productive 
professions, and wise politics. These realms 
simultaneously reflect the essence of human beings 
with all their elements of emotions, thoughts, muscular 
efforts, and adaptability to a healthy environment. 
In the third section, there is an extensive study on the 
importance of mind mapping in educational programs, 
investment projects, and analytical research. This 
section consists of two separate axes. The first axis 
defines the concept of mind mapping and explains its 
connection, which links the philosophy of the mind with 
culture. The second axis explores the characteristics of 
mind mapping, its preparation methods, utilization 
techniques, and its relationship with societal culture. 
The fourth section is dedicated to illustrating the 
evolution of societal culture across diverse civilizations, 
countries, and different time periods. This has led to a 
tremendous accumulation of knowledge, starting from 
human attempts to compensate for cultural acquisition 
through critical thinking and the regulations that govern 



societal culture in its legal aspects, individual behavior, 
and spirituality. These three aspects form a guided 
trinity that directs humanity towards new horizons, 
where it discovers the cosmic village through its 
creative achievements, leading to further stages of 
development. 
Apart from the conclusions reached by the researcher, 
which are recorded in the research's conclusion, there 
are appendices added to the book. These appendices 
elaborate on the writings expressing the researcher's 
opinions on the same subject over the past four 
decades.�
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